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Abstract 
In adolescence, relational aggression can lead to emotional-behavioral problems and consequently mental 
health issues later in adulthood that would impair the mental health, relations with family, friends, 
colleagues, romantic relations, and parental rearing styles. It is suggested that there is progression from 
relational aggression to verbal aggression to physical aggression. The purpose of the study is to explore the 
gender differences in relational aggression amongst public and private school and college students. It was 
hypothesized that both girls and boys depict relational aggression in South Asian collectivistic culture. A 
sample was selected through stratified sampling from public and private schools and colleges. A total number 
of students (N=400) (n=200 boys and n=200 girls) completed a Demographic Proforma, and the Diverse 
Adolescent Relational Aggression Scale (DARAS) to assess relational aggression. Data was analyzed 
through descriptive statistical analysis and Two-way Analysis of Variance. The findings showed the intercept 
and interaction of gender and educational level indicated a significant difference between school and college 
in relational aggression. The results have important implications for mental health practitioners, educators, 
and policymakers in executing techniques to promote the alliance of sources that establishes students’ 
networking as tangible and operable actions. 

Keywords: relational aggression, gender differences, cultural differences, wellbeing, mental health, school 

psychology, college students, educational psychology.  
Introduction  
“The white zone is for cool people only, no geeks.” (Cinderella Story, 2004).  
“If you break any of these rules, you can’t sit with us at lunch.” (Mean Girls, 2004). 

Though identified as early in 1969, relational aggression (RA) has received limited attention, but 
for the past two decades a significant literature body has developed (Li et al., 2023). Historically, awareness 
of the harmful impact of physical aggression has been a sole focus for long time, but only recently have the 
detrimental effects of RA received recognition. Different psychosocial adjustment issues and characteristics 
that are exclusive to relational aggression are explored in recent research (Mukhtar & Mahmood, 2018, 2019). 
First, RA exhibit exclusive features pertinent to their social environment, for instance, positively related with 
jealousy in friendships (Wang et al., 2024). Secondly, individuals who displayed RA behaviors usually are 
perceived as highly socialized individuals, for instance, high on popularity and friendliness or affiliation rated 
by their teachers and peers (Azad & Carlsson, 2023). RA peers are more skillful in exhausting manipulation 
for exertion of power in the group, unlike physically aggressive youth (Goering & Mrug, 2021; Mukhtar, 
2019). Overt aggression such as fighting and shoving can be identified easily. Relational aggression, on the 
other hand, is not as conspicuous as physical aggression. It is eventually aimed at hurting feelings and 
destroying reputations of others (Crick & Grotpeter, 1995). Relational aggression (RA) can be displayed in 
two forms: direct and indirect. Direct form of relational aggression includes name calling, negative facial 
expressions or body language (Zhou et al., 2022). Indirect forms of relational aggression include harming 
through gossiping or rumor spreading (Syahputra et al., 2024). Initially girls had appeared to be more 
relationally aggressive than boys, however growing empirical evidence indicated similarities between both 
genders’ relationally aggressive behaviors (Jiang et al., 2024; Heizomi et al., 2021).  

                                                           
*Department of Medicine, Universidad de Oviedo (Spain); Global Disaster Medicine – Health Needs and 
response, Karolinska Institutet (Sweden); Department of Primary Care and Population Health, University 
of Nicosia (Cyprus).https://orcid.org/0000-0003-4480-648X, Sonia.mukhtar@stud.ki.se  
 



 
 

 

161 Pakistan Journal of Social Issues                                         Volume XV (2024) 

Traditionally, aggression was viewed only under the physical form of aggression referred to as the 
use of physical force to harm others (Crick & Grotpeter, 1995). Upon that measurement criterion, girls 
considered less on an elevated level of aggression as boys and hence believed less aggressive until the 
identification of social alienation and ostracism (Rajchert et al., 2022). After this discovery, more emphasis 
has been redirected on indirect forms of aggression, in particular, relational aggression (Mukhtar & 
Mahmood, 2018; Mukhtar et al., 2022). Relational Aggression (RA) can be defined as intentional activities 
to hurt an individual with purposeful interpersonal manipulation or social exclusion within the context of 
peer relationships (Crick & Grotpeter, 1995). Although with slight similarity to indirect aggression where an 
unknown aggressor cause harm in a circuitous way (Syahputra et al., 2024), RA can be overt and 
manipulative, and it can be overt and confrontational like threatening a friend of exclusion unless the 
aggressor’s demands are met (Voulgaridou & Kokkinos, 2023). In adolescent’s perspective, RA is defined 
as an act of manipulating relationships to wield control over another child/adolescent or harming other 
child/adolescent by damaging their friendships (Schiff & Lee, 2024). 

The dramatic prolific importance of relational aggression (RA) is not just ostensible from the 
number of research published in various psychology journals but also from the mainstream media (print, 
electronic, social) of music, books, movies, TV programs, blogs, and video logs (vlogs). Though there are 
few empirical evidences so far on developmental trends in RA, many researchers (Huang et al., 2023) 
believed that it mounts during late childhood and early and late adolescents because of the developmental 
milestones (high verbal abilities, better social sophistication) they experienced during this phase (Mukhtar & 
Mahmood, 2018; 2019). The present research emphasized adolescents for two reasons.   

First, as socialization changed adolescents, which offers a fertile space for the adolescents to 
individuate and start developing a sense of self distinct from their family and friendship relationships, where 
social standing has a greater impact (Perhamus et al., 2024). During the adolescent period, social relationships 
become emotional with more intimate sharing, alongside social status and acceptance from friends, which 
becomes a more important constituent of self-identity for an adolescent. One of the most distinctive features 
of RA, in adolescence, is the establishment of close friendships that become the most principal element of 
development, and this framework provides a vital opportunity for the display of RA (Kim et al., 2022).     

Second, multiple researches (Dewi & Kyranides, 2021) proposed that RA is a more sophisticated 
way of manipulation because it entails indulgence of peers’ mental state. In adolescents, comprehension of 
social situations arose with better indulgence of others' motives and emotions through perspective taking and 
emotional regulation (O’Connor, 2021). With social-cognitive abilities, individuals perceive manipulative 
and detrimental sophisticated methods to withdraw specific relationships.  RA is more influential on 
relationships with friends than on others, people are more likely to demonstrate RA behaviors in intimate 
friendships (Grotpeter & Crick, 1996). Zhou et al. (2022) found that when adolescents were questioned to 
reflect on the reason victims think they have been the target of relationally aggressive behaviors, they 
answered that the relational aggressor was seeking revenge or making them mad. Another study in which 
two more extensive answers indicated an insightful finding, when adolescents were asked why a fictional 
character in a story engaged in relationally aggressive behaviors (with inclusion or exclusion in a group 
involving friendships). The teenagers responded that 1) it was amusing to ease boredom, and 2) relational 
aggressors were seeking attention or revenge, and trying to create jealousy or protecting own self-centered 
agendas (Heizomi et al., 2021). 

An important feature that distinguishes RA is the role of gender. In physical aggression, males 
consistently display more physical aggression (Raffee et al., 2021), in comparison, RA is often regarded as 
the female’s expression of anger (Crick & Grotpeter, 1995) but the results are inconsistent. For instance, in 
two recent meta-analytic reviews, one by Martins and Weaver (2019) found that most of the literature is 
consistent with RA being more common among females. Conversely, another review (Dewi & Kyranides, 
2021) examined slight gender differences in the rates of relational aggression. Current study with gender 
differences on the study variable may help in resolving the contradiction existing in scientific literature about 
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relational aggression, at most to cultural relevance. Academic setting and peer group are contributing factors 
as reputations and popularity hold significant importance among adolescents and thus serve as suitable targets 
for RA (Mukhtar & Mahmood, 2018; Lyu et al., 2024). Furthermore, RA exhibits particular psychological 
traits not observed in physical aggression. Collison and Lynam (2022) found relational aggression 
exclusively associated with borderline personality features. RA has a high correlation to these personality 
traits which involve manipulation and interpersonal harm, similar to characteristics displayed by borderline 
personality disorder (Collison & Lynam, 2022). O’Connor (2021) found a significant gender difference in 
relational aggression among relational aggressors and victims in their examined relationship between 
relational aggression and psychosocial problems. 

The aim and objective of the present research was to explore gender difference across public and 
private schools and college students. Literature review has indicated a significant gender difference on 
relational aggression in children but not among adolescents. Given the differences in societal opinions about 
display of aggression, aggression often differs between cultures, however, girls being more relationally 
aggressive and boys being more physically aggressive is often identified across Western culture’s research 
(Voulgaridou & Kokkinos, 2023; Yu et al., 2021). In examining relational aggression between German 
students, Port Rico and Hungarian cultures, they found higher ratings according to teachers’ rating but no 
gender difference was found on relational aggression across these cultures (Jiang et al., 2022) as culture has 
impact on the expression on relational aggression and South Asians being a diverse, collectivistic and 
multicultural found boys to be as relationally aggressive as girls (Mukhtar & Mahmood, 2018). During 
adolescence, given the heightened salience of relational aggression, this development period is considered to 
be highly relevant for the study of interplay of study variable by taking sample from public and private 
schools and colleges setup in due regard of cultural difference as per account the target sample taken from 
exclusive girls’ and boys’ institutes to gather the cultural peculiarity. 

Significance of the Study  
 This study provides a significant insight into the phenomenon of relational aggression among 
students at different educational levels, emphasizing gender-based differences and contextual variations. 
Given the increasing prevalence as well as awareness of non-physical aggression in educational institutions, 
this research serves as a timely and necessary contribution to educational psychology, social behavior, and 
gender studies. By exploring relational aggression among school and college students, the study aims to offer 
theoretical, practical, and social contributions that can inform academic discourse, policymaking, and 
intervention strategies. This research increases the educational and psychosocial understanding of relational 
aggression as a covert yet instrumental form of peer aggression, to foster a safer and more inclusive school 
and college environment, which is often overlooked compared to overt physical aggression. While existing 
literature has largely focused on direct forms of bullying, this study explores the psychosocial mechanisms 
underlying relational aggression, highlighting how it presents in adolescent and young adult peer interactions. 
Furthermore, the study assesses gender differences in relational aggression, to contribute to gender-sensitive 
approaches in aggression management and inclusive conflict resolution trainings, integrating theories in 
developmental and social psychology regarding how males and females engage in social manipulation, 
exclusion, and verbal aggression. 

Methodology 
Research Design and sample participants 

This study employs a comparative, cross-sectional research design to examine the prevalence and 
patterns of relational aggression among school and college students across genders. A mixed-methods 
approach is utilized, integrating both quantitative survey and qualitative proforma to gain a comprehensive 
understanding of relational aggression. 

The study sample consisted of 400 students from public and private academic institutions, including 
200 boys and 200 girls. The study sample, which was selected through G-Power analysis, includes 200 
secondary school students (grades IX and X) and 200 college students (grades XI and XII). A stratified 
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random sampling technique was employed, initially dividing participants into two primary strata: schools 
and colleges. Each of these was further categorized into public and private institutions, followed by 
subdivision into four subgroups based on grade levels. Finally, a systematic random sampling method was 
used to select participants from each class to ensure a balanced representation. 

Inclusion and Exclusion Criteria 
The inclusion criteria for the study encompasses that the students must be enrolled grades IX to XII, within 
the age range of 14-19 years, and show willingness to participate in the study. Whereas, the exclusion criteria 
require that students with known psychiatric disorders affecting aggression levels and those who have 
recently transferred institutions, cannot be included in this study. 

Measures 
There are two measures used in this study; first being the Demographic Questionnaire, which is a self-
reported demographic form used to collect data on age, gender, grade level, school/college type, and 
socioeconomic background. The second measure, Diverse Adolescent Relational Aggression Scale 
(DARAS) (Horton, 2020) is a 28-item scale used to assess relational aggression in familial and peer 
relationships among adolescents with an age range of 14-19 years. Items were rated on a 4-point Likert scale 
ranging from (1) "Strongly Disagree" to (4) "Strongly Agree." All items described relational aggressive 
behaviors and impacts (i.e., ridicule someone you do not like). The scale demonstrated high internal 
consistency (Cronbach’s alpha = .78) and has been validated in previous adolescent aggression studies. 

Procedure  
To assess the friendliness of the English version of the Diverse Adolescent Relational Aggression 

Scale, a pilot study was conducted. For this purpose, official permission was taken from the author. 
Institutional permission was obtained to collect data from a randomly selected sample of school students. 
Since relational aggression was to be measured through a self-report measure and being a culturally sensitive 
issue, the language barrier was kept into consideration. The measure was administered in English language 
as items were less intense and neutral as compared to the Urdu translated version, which could escalate the 
chance of response bias. A small randomly selected sample from schools participated. Items were reviewed 
for clarity, comprehension, and cultural appropriateness. The administration took 8-10 minutes of the 
measure for which neither an item proven to be redundant nor the difficulty level of items was beyond 
students’ level of comprehension. Social desirability response was controlled by implementing an 
anonymous random model survey and keeping the purpose of the study vague by reversing items. No 
financial incentives were provided but participants were given the option to inquire about publication results 
via email. Data was analyzed by IBM SPSS Statistics 21 for statistical analyses.  

Data Collection  
Ethical Approval & Consent: Approval was obtained from the Institutional Review Board (IRB), and 
informed consent was provided to participants.  
Survey Administration: The questionnaire was distributed both in paper-based and online formats under 
researcher supervision in classrooms. 
Confidentiality Measures: Responses were anonymized, and data were securely stored to ensure participant 
privacy and confidentiality. 

Results 
The data is analyzed through descriptive and inferential statistics. The foremost aim of the study 

was to explore gender differences in relational aggression across public and private schools and colleges. 
Two-way ANOVA was conducted to simultaneously test between groups for the effect of each independent 
variable on the dependent variable and also identifies an interaction effect. Post Hoc comparison using the 
Tukey test indicated the differences on the group level. Table 1 shows the two-way analysis of variance for 
educational level (school/college) and gender (boy/girl). The results showed that school boys have higher 
relational aggression than school girls. However, college girls have higher relational aggression than college 
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boys. The total score indicated that regardless of school and college, overall gender wise, boys have higher 
relational aggression than girls.  
Table 1. Two-Way Analysis of Variance of Two Levels of Educational Level (School and College) and 
Gender (Boys and Girls)  

Educational Level Gender M SD N 

School Boys 73.35 7.85 100 
 Girls 67.61 8.60 100 
 Total 70.48 8.70 200 
College Boys 72.78 9.24 100 
 Girls 75.51 9.09 100 
 Total 74.15 9.24 200 
Total Boys 73.07 8.56 200 
 Girls 71.56 9.67 200 
 Total 72.31 9.15 400 

Table 2. Means (M), Significance Level, Degree of Freedom (df), and F values of Tests of Between-
Subjects Effects  

Source SS df MS F p< 

Corrected Model 3363.24 3 1121.08 14.77 .001*** 

Intercept 2091639.06 1 2091639.06 27563.06 .001*** 

Gender 226.50 1 226.50 2.99 .085 

Educational Level 1343.22 1 1343.22 17.70 .001*** 

Gender * Educational 
Level 

1793.52 1 1793.52 23.64 .001*** 

Error 30050.69 396 75.89   
Total 2125053.00 400    

Corrected Total 33413.93 399    

 Note. df=399, ***p<.001 
Table 2 indicates the findings that educational level (school and college) showed a significant 

difference between these two educational levels. Moreover, the intercept and interaction of gender and 
educational level indicated a significant difference between school and college in relational aggression.  

Table 3 shows the two-way analysis of variance for private and public levels and gender (boy/girl). 
The results show that girls from a private educational level have higher relational aggression than boys of a 
private educational level. However, public level boys have higher relational aggression than girls with public 
educational level. The total score indicated that, regardless of private and public, overall gender wise, boys 
have higher relational aggression than girls.  
Table 3. Two-Way Analysis of Variance of Two Levels of Institute Level (Private and Public) and 
Gender (Boys and Girls)  

Institute Level Gender M SD N 
Private Boys 73.41 9.86 100 
 Girls 73.67 9.72 100 
 Total 73.54 9.77 200 
Public Boys 72.72 7.05 100 
 Girls 69.45 9.20 100 
 Total 71.09 8.34 200 
Total Boys 73.07 8.56 200 
 Girls 71.56 9.67 200 
 Total 72.31 9.15 400 

Table 4. Means (M), Significance Level, Degree of Freedom (df), and F values of Tests of Between-
Subjects Effects  
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Source SS df MS F p< 

Corrected Model 1140.72 3 380.24 4.66 
.003** 
 

Intercept 2091639.06 1 2091639.06 25664.91 .001*** 
Gender 226.50 1 226.50 2.77 .096 
Institute Level 602.70 1 602.70 7.39 .007** 
Gender * Institute Level 311.52 1 311.52 3.82 .05* 
Error 32273.21 396 81.49   
Total 2125053.00 400    
Corrected Total 33413.93 399    

 Note. df=399, ***p<.001, **p<.01, *p<.05 
The findings in table 4 of the private and public levels showed a significant difference between these 

two. Moreover, the intercept and interaction of gender and institute level indicated the significant difference 
between private and public educational levels in relational aggression. 

Discussion  
A major issue in academic institutions, especially in schools and colleges, is the students’ 

interactions in the educational environment that can sometimes turn aggressive. In consideration with the 
influences and development of aggression, it is sufficient to suggest that there is a progression from relational 
aggression to verbal aggression to physical aggression (Schiff & Lee, 2024). Moreover, relational aggression 
can undermine the school/college environment and interfere with both perpetrator and victims’ functioning 
and could compromise their mental health and well-being. School and college students fall under most crucial 
periods of adolescence, either being a victim of relational aggression or an aggressor (Lyu et al., 2024; 
O’Connor, 2021). In adolescence, comprehension of social situations arose along with better understanding 
of motives and emotions of others by perspective taking and emotional regulation and hence presents higher 
chances of relational aggressive behaviors (Mukhtar & Mahmood, 2018).  

In physical aggression, males consistently display more physical aggression (Raffee et al., 2021), in 
comparison, RA is often regarded as the female’s expression of anger but the results are inconsistent so the 
current research was meant to figure out the gender difference in cultural and socioeconomic context (private 
schools/colleges being self-funded or public schools/colleges being government-run schools). For instance, 
in two recent meta-analytic reviews, some found in the literature by Schiff & Lee (2024) consistent with RA 
being more common among females. Conversely, other reviews examined (Dewi & Kyranides, 2021) slight 
gender differences in the rates of relational aggression. The present study represents the study variables on 
gender differences that could help in resolving the contradiction existing in the literature on relational 
aggression. At most cultural relevance given the account that, unlike Western culture, where girls display 
more relational aggression, Eastern culture, where boys are equally susceptible to relational aggression and 
even a tad higher in the gender comparison in adolescents' level. In the literature, several factors proposed 
that may influence the development of RA. The media is viewed as a leading source since magazines, reality 
shows, serials, movies portray characters and celebrities exerting RA (Voulgaridou & Kokkinos, 2023; 
Martins & Weaver, 2019; Coyne et al., 2019).  

Adolescent years are highly imperative for maintaining friendships, keeping appearances, seeking 
acceptance, and fitting in among their peers to explore the relational aggression (Mukhtar & Mahmood, 
2019). Research has shown that the 15 to 18 age range of adolescents are either victims of relational 
aggression or aggressors (Lyu et al., 2024; O’Connor, 2021; O’Connor et al., 2021). Development changes 
occur in peers at the time of adolescent years, and this justifies the relational aggression and its criticality 
(like time spent with friends), growing influence of friends’ opinions, and recognition of social stereotypes 
became central issues of an adolescent’s life (Aizpitarte et al., 2017). Current emphasis of research on youth’s 
social development, in general, and in particular, relationally aggressive behavior in adolescents has 
witnessed a rise in interest in relational aggression (Zhou et al., 2022). Relationally aggressive behavior in 
adolescents, especially in girls to get social status, is also another proven motive (Crick et al., 1999). The 
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yearning to attain acceptance and high social standing among peers is the reason RA is operative in hurting 
other peers (Feijoo et al., 2021; Mukhtar & Mahmood, 2019). Relationally aggressive children experienced 
more jealousy and conflict in their friendships at school level with their best friends than their other peers 
(Grotpeter & Crick, 1996).  

Relational aggression may also continue to be a common strategy for individuals later in life and 
can be associated with adult psychosocial problems that would impair their relationship with friends, 
colleagues, romantic relations, and parental rearing practices (Hafetz & Kyranides, 2024; Kamaluddin et al., 
2024). Few researchers have recommended the efficacy of psychological and mental health practices like 
Cognitive-Behavioral therapy and help-seeking behaviors for youth who have experienced relational 
aggression and who are perpetuating onto others as well (Mukhtar et al., 2024; Mukhtar, 2024). This makes 
understanding of relational aggression all the more imperative for identification, intervention, and prevention 
purposes. 

Limitations of the study  
A few limitations have been reported in the current study that have contributed to expounding the 

critical role of relational aggression across gender in public and private academic institutes’ students. Data 
collected for the study have generalization limitations as data were collected around one city’s schools and 
colleges. This study could be replicated on the countryside institutes and a more culturally diverse population 
of other provinces for a more representative sample of the general population. 

Future Suggestions  
To contribute to preventive and reactive interventions to relational aggression at academic institutes 

and at home, further research must investigate the protective and risk factors alongside the role of support in 
the psychosocial adjustment of relationally aggressive adolescents. Future researchers could follow present 
research along with a similar framework to explore the gender difference from a rural adolescent’s sample in 
determining the relationship of relational aggression in account of the country and city’s comparison. 

Conclusion  
The present study explored the gender differences in students in a comparison of public and private 

schools and colleges. In collectivistic South Asian culture, it would help in executing techniques to promote 
the alliance of sources that establishes students’ networking as tangible and operable actions. The current 
research findings have cultural, educational, and counseling implications.  

References 
Aizpitarte, A., Atherton, O. E., & Robins, R. W. (2017). The Co-Development of Relational Aggression and 

Disruptive Behavior Symptoms from Late Childhood through Adolescence. Clinical Psychological 
Science: A Journal of the Association for Psychological Science, 5(5), 873. 
https://doi.org/10.1177/2167702617708231 

Azad, A., & Carlsson, J. (2023). Identity status and narrative identity processes in female adolescents’ stories 
about committing crimes and being convicted. Journal of Adolescence, 96(1), 124–135. 
https://doi.org/10.1002/JAD.12261 

Collison, K. L., & Lynam, D. R. (2022). Personality Traits, Personality Disorders, and Aggression: A 
Comparison of Intimate Partner Violence and Non-Intimate-Partner Aggression. Journal of 
Psychopathology and Behavioral Assessment, 45(2), 294–307. https://doi.org/10.1007/S10862-022-
10001-Z/METRICS 

Coyne, S. M., Ehrenreich, S. E., Holmgren, H. G., & Underwood, M. K. (2019). “We’re not gonna be friends 
anymore”: Associations between Viewing Relational Aggression on Television Aggression and 
Relational Aggression in Text Messaging during Adolescence. Aggressive Behavior, 45(3), 326. 
https://doi.org/10.1002/AB.21821 

Crick, N. R., & Grotpeter, J. K. (1995). Relational aggression, gender, and social-psychological adjustment. 
Child Development, 66(3), 710–722. https://doi.org/10.1111/J.1467-8624.1995.TB00900.X 



 
 

 

167 Pakistan Journal of Social Issues                                         Volume XV (2024) 

Crick, N. R., & Ladd, G. W. (1993). Children’s Perceptions of Their Peer Experiences: Attributions, 
Loneliness, Social Anxiety, and Social Avoidance. Developmental Psychology, 29(2), 244–254. 
https://doi.org/10.1037/0012-1649.29.2.244 

Dewi, I. D. A. D. P., & Kyranides, M. N. (2021). Physical, Verbal, and Relational Aggression: The Role of 
Anger Management Strategies. Journal of Aggression, Maltreatment & Trauma, 31(1), 65–82. 
https://doi.org/10.1080/10926771.2021.1994495 

Feijoo, S., O’Higgins-Norman, J., Foody, M., Pichel, R., Brana, T., Varela, J., & Rial, A. (2021). Sex 
differences in adolescent bullying behaviours. Psychosocial Intervention, 30(2), 95–100. 
https://doi.org/10.5093/PI2021A1 

Goering, M., & Mrug, S. (2021). Empathy as a Mediator of the Relationship between Authoritative Parenting 
and Delinquent Behavior in Adolescence. Journal of Youth and Adolescence, 50(7), 1308–1318. 
https://doi.org/10.1007/S10964-021-01445-9/METRICS 

Hafetz, J., & Kyranides, M. N. (2024). Relational Aggression Targeting the Parent-Child Bond: A Pilot Study 
of Parent-Child Bond-Breaking Behavior. Family Transitions, 65(2), 146–166. 
https://doi.org/10.1080/28375300.2024.2324227 

Heizomi, H., Jafarabadi, M. A., Kouzekanani, K., Matlabi, H., Bayrami, M., Kumar Chattu, V., & 
Allahverdipour, H. (2021). Factors Affecting Aggressiveness among Young Teenage Girls: A Structural 
Equation Modeling Approach. European Journal of Investigation in Health, Psychology and Education, 
Vol. 11, Pg. 1350-1361, 11(4), 1350–1361. https://doi.org/10.3390/EJIHPE11040098 

Horton, K. B. (2020). Assessing the Correlation between Parental Incarceration and Relational Aggression: 
Factor Structure of the Diverse Adolescent Relational Aggression Scale (DARAS). Journal of Aggression, 
Maltreatment & Trauma, 30(4), 491–508. https://doi.org/10.1080/10926771.2020.1747129 

Huang, Y., Zhao, Q., Chen, Q., & Li, C. (2023). Rumination and Rejection Sensitivity Elevate Victimized 
Adolescents’ Loneliness: A Three-Wave Longitudinal Study. Journal of Aggression, Maltreatment & 
Trauma, 32(11), 1531–1547. https://doi.org/10.1080/10926771.2023.2174467 

Jiang, H., Liang, H., Zhou, H., & Zhang, B. (2022). Relationships Among Normative Beliefs About 
Aggression, Moral Disengagement, Self-Control and Bullying in Adolescents: A Moderated Mediation 
Model. Psychology Research and Behavior Management, 15, 183–192. 
https://doi.org/10.2147/PRBM.S346658 

Jiang, Y., Tong, L., Cao, W., & Wang, H. (2024). Dark Triad and relational aggression: the mediating role 
of relative deprivation and hostile attribution bias. Frontiers in Psychology, 15, 1487970. 
https://doi.org/10.3389/FPSYG.2024.1487970/BIBTEX 

Kamaluddin, M. R., Munusamy, S., Sheau Tsuey, C., & Abdullah & Mohd Nor, H. (2024). Relational 
aggression in romantic relationship: empirical evidence among young female adults in Malaysia. BMC 
Psychology, 12(1), 305. https://doi.org/10.1186/S40359-024-01670-4 

Kim, A. Y., Rose, C. A., Hopkins, S., Mc Cree, N., & Romero, M. (2022). Survey of secondary youth on 
relational aggression: impact of bullying, social status, and attitudes. Preventing School Failure: 
Alternative Education for Children and Youth, 66(3), 285–295. 
https://doi.org/10.1080/1045988X.2022.2070589 

Li, S., Ma, X., & Zhang, Y. (2023). Intergenerational transmission of aggression: A meta-analysis of 
relationship between interparental conflict and aggressive behavior of children and youth. Current 
Psychology, 42(36), 32008–32023. https://doi.org/10.1007/S12144-022-04219-Z/METRICS 

Lyu, M., Xiong, Y., Wang, H., Yang, L., Chen, J., & Ren, P. (2024). Why rejection sensitivity leads to 
adolescents’ loneliness: Differential exposure, reactivity, and exposure-reactivity models. Journal of 
Adolescence, 97(1), 137–147. https://doi.org/10.1002/JAD.12405 

Martins, N., & Weaver, A. (2019). The role of media exposure on relational aggression: A meta-analysis. 
Aggression and Violent Behavior, 47, 90–99. https://doi.org/10.1016/J.AVB.2019.03.001 

Mukhtar, S. (2019). Dilemmas in School Counseling Services. Professional Psychology, 18, 21–32. 



 
 

 

168 Pakistan Journal of Social Issues                                         Volume XV (2024) 

Mukhtar, S. (2024). Counseling in the Service of Society: Positive Mental Health Help-Seeking for Students 
in Schools in Post-COVID-19 with Abuse, Neglect, Trauma in Children and Adolescents. Journal of the 
Research Society of Pakistan, 61(1), 41-54. 

Mukhtar, S., & Mahmood, Z. (2018). Moderating Role of Perceived Social Support between Perceived 
Parenting Styles and Relational Aggression in Adolescents. Journal of Aggression, Maltreatment & 
Trauma, 27(8), 831–845. https://doi.org/10.1080/10926771.2018.1468842 

Mukhtar, S., & Mahmood, Z. (2019). Prevalence and Associated Factors of Relational Aggression in 
Educated Adolescents. Journal of Pakistan Psychiatric Society, 16(02), 8–12. 
https://www.jpps.pk/index.php/journal/article/view/396 

Mukhtar, S., Mukhtar, S., & Mahmood, Z. (2022). A Correlational Approach to Relational Aggression: 
Assessing Individual, Family and Classroom Variables/Determinants of Relational Aggression among 
Adolescents. 21, 28–51. 

Mukhtar, S., Mukhtar, S., Naeem, F., & Rana, W. (2024). Efficacy of cognitive-behavioral therapy in 
optimizing counseling outcomes for fast remission of social anxiety with panic with attacks. Journal of 
Clinical Medicine of Kazakhstan, 21(5), 50-5. DOI: https://doi.org/10.23950/jcmk/15428 

O’Connor, K. E. (2021). Psychosocial Adjustment Across Aggressor/Victim Subgroups: A Systematic 
Review and Critical Evaluation of Theory. Clinical Child and Family Psychology Review, 24(3), 500–
528. https://doi.org/10.1007/S10567-021-00347-3/METRICS 

O’Connor, K. E., Sullivan, T. N., Ross, K. M., & Marshall, K. J. (2021). “Hurt people hurt people”: 
Relations between adverse experiences and patterns of cyber and in-person aggression and victimization 
among urban adolescents. Aggressive Behavior, 47(4), 483–492. https://doi.org/10.1002/AB.21966 

Perhamus, G. R., Ostrov, J. M., & Murray-Close, D. (2024). Aggression and Irritability in Middle Childhood: 
Between- and Within-Person Associations. Journal of Clinical Child & Adolescent Psychology, 53(2), 
184–198. https://doi.org/10.1080/15374416.2023.2272941 

Raffee, L. A., Al-Qudah, M. A., Hayajneh, W. A., Alawneh, K. Z., Mahasneh, O. I., Alomari, M. M., & Al-
Mistarehi, A. H. (2021). Prevalence estimates of drug addiction among high-school students and its 
association with violence, and school behaviors: A cross-sectional study from Jordan. Annals of Medicine 
and Surgery, 67. https://doi.org/10.1016/J.AMSU.2021.102490 

Rajchert, J., Konopka, K., Oręziak, H., & Dziechciarska, W. (2022). Direct and displaced aggression after 
exclusion: role of gender differences. The Journal of Social Psychology, 163(1), 126–143. 
https://doi.org/10.1080/00224545.2022.2042173 

Schiff, S. J., & Lee, S. S. (2024). Relational and Physical Victimization and Aggression Trajectories in 
Adolescence. Journal of Aggression, Maltreatment & Trauma, 1–19. 
https://doi.org/10.1080/10926771.2024.2434913 

Syahputra, Y., Solihatun, S., Hafni, M., Miswanto, M., Asbi, A., Fajri, N., Putri Karisma, S., Prasiska Rahmat, 
C., & Erwinda, L. (2024). Digital Dynamics: Investigating the Correlation between Social Media 
Addiction and Students’ Relational Aggression. Bulletin of Counseling and Psychotherapy, 6(2). 
https://doi.org/10.51214/00202406843000 

Voulgaridou, I., & Kokkinos, C. M. (2023). Relational Aggression in Adolescents Across Different Cultural 
Contexts: A Systematic Review of the Literature. Adolescent Research Review, 8(4), 457–480. 
https://doi.org/10.1007/S40894-023-00207-X/FIGURES/2 

Wang, L., Nie, X., & Chan, E. Y. (2024). Friendship stings: Jealousy behind a close friend’s extraordinary 
experiences. Psychology & Marketing, 41(12), 3060–3071. https://doi.org/10.1002/MAR.22109 

Yu, X., Fu, X., Yang, Z., Zhang, M., Liu, X., Fu, Y., & Lv, Y. (2021). Bidirectional relationship between 
parental psychological control and adolescent maladjustment. Journal of Adolescence, 92, 75–85. 
https://doi.org/10.1016/J.ADOLESCENCE.2021.08.007 

Zhou, H., Wang, Q., Yu, S., & Zheng, Q. (2022). Negative Parenting Style and Perceived Non-Physical 
Bullying at School: The Mediating Role of Negative Affect Experiences and Coping Styles. International 



 
 

 

169 Pakistan Journal of Social Issues                                         Volume XV (2024) 

Journal of Environmental Research and Public Health 2022, Vol. 19, Page 6206, 19(10), 6206. 
https://doi.org/10.3390/IJERPH19106206 

 
 
 


